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1 Guidelines 

1.1 Introduction 

In 2001, the Validation Organisation for Study Pro-
grammes in Architecture and Planning ASAP brought 
together representatives from the profession and insti-
tutes of higher education to launch a set of procedures 
which would secure the quality of different study pro-
grammes.

In this manual, ASAP sets out the subject-specific cri-
teria for accreditation of degree courses in the field of 
spatial planning, which are in addition to the cross-dis-
ciplinary standards of the agencies ZEvA, ASIIN and 
ACQUIN. The courses of study in urban planning, 
regional planning, federal state planning and spatial 
planning are summarised below using the term urban 
planning/spatial planning.

The ASAP manual defines criteria for the academic ed-
ucation in German-speaking regions. This is to ensure 
a comparable and internationally recognised profes-
sional standard for education in planning. The manual 
is intended as a source of information for students and 
faculty members at institutes of higher education, as a 
basis for assessment for their peers in accreditation and 
evaluation proceedings, as a guideline for accreditation 
agencies and university policies, and as a point of ori-
entation for professional institutes that are in charge of 
professional validation (membership in a professional 
institute for planners, protection of professional titles).

Urban planning and spatial planning have a 40-year 
tradition as independent courses of study in the Ger-
man-speaking region. The education is targeted 
towards a comprehensive interdisciplinary profession in 
which knowledge and skills from technical, socio-scien-
tific, natural science and design disciplines are taught. 
Graduates will be capable of shaping the spatial and 
social environment using appropriate planning proce-
dures. It is imperative that development is sustainable 
and focused on the common good. Besides munici-
pal and government institutions, private stakeholders 
are increasingly involved in the design of the spatial/
functional development of the environment. Urban 
and spatial planners are active in public administration, 
private planning practices, in site and project develop-
ment, in associations and politics, as well as in science 
and research.

Planning tasks vary in accordance with their respective 
socio-economic context. Facing and rising to current 
challenges – such as globalisation, climate change and 
demographic change - requires skills and competences 
which go beyond technical and academic qualifica-
tions: analytical, communicative and social competence 
and timely recognition of social changes, as well as the 
need for moderation of the often divergent demands 
on a space. 

1.2 National and international 
dimensions of an education in 
urban planning/spatial planning

At national level, the changing professional profile 
of urban and spatial planners is reflected in the 1991 

provision of the Kultusministerkonferenz (Standing 
Conference of the Ministers of Cultural Affairs and Edu-
cation of the states in the Federal Republic of Germany) 
and the Hochschulrektorenkonferenz (German Rectors’ 
Conference) regarding examination regulations: the 
‘Framework examination regulations for diploma cours-
es in spatial planning at institutes of higher education’. 
The framework examination regulations for diploma 
courses allow architecture students to specialise in 
the field of urban planning. This also applies to the 
formation of Bachelor’s and Master’s courses, where, 
within a course in architecture, areas of specialisation 
or complete Master’s courses in urban design or urban 
planning are offered. 

Internationalisation has repercussions on institutes of 
higher education and influences discussion about study 
objectives and course content. The mutual recognition 
of qualifications and training by other than national 
authorities is a new factor that needs to be promoted 
in order to increase mobility of students in their future 
professional fields.

Increased internationality and mobility necessitates 
that graduates of urban planning/spatial planning are 
educated to respect, analyse and safeguard different 
cultural backgrounds and take social responsibility, as 
well as observe legal and procedural framework con-
ditions and respond to local contexts and the local 
identity of prospective areas of work. 

The profession of urban and regional planners is regu-
lated (as defined by Article 1 of the European Council 
Directive of 21 December 1988) on a general system 
for the recognition of diplomas from institutes of higher 
education (89/48/EEC) and RL 92/51/EEC for the recog-
nition of professional education. Both directives were 
replaced by the directive on the recognition of profes-
sional qualifications RL 2005/36/EC, which came into 
force on 01.10.2007. The directive was evaluated and 
amended on 20.11.2013 in RL 2013/55/EU. Article 49 
(a) of this directive provides the opportunity to estab-
lish a mutual education framework for professions to 
facilitate the Europe-wide recognition of professional 
qualifications. 

The criteria for courses of study in urban planning/spa-
tial planning are supported by the International Society 
of City and Regional Planners (ISOCARP), the European 
Council of Spatial Planners (ECTP, 1985, 1986) and the 
Association of European Schools of Planning (AESOP, 
1995).

1.3 Mutual recognition of credits 

The principle of mutuality means that institutes of high-
er education and other institutions recognise other 
programmes of study, which are accredited at the same 
level, in all academic aspects. This involves in particular:
n	 the recognition of credits achieved at other insti-

tutes of higher education insofar as these institutes 
of higher education have been accredited in con-
junction with ASAP and in accordance with the 
formal principles of the UNESCO/UIA Validation 
System, and the appropriate qualification achieved. 
Each institute of higher education has the sovereign 
right to accept or reject students in accordance with 
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its own options or criteria. If, however, a student 
is admitted from an accredited institute of higher 
education according to the criteria stated, the aca-
demic standard already achieved shall be accepted. 
This means that students on accredited programmes 
of study are entitled to have equivalent modules or 
academic achievements fully recognised. A flexible 
interpretation of different module sizes is possible if 
they achieve the required credits. Integrated study 
projects and urban design proposals in particular 
should, as a rule, represent a similar number of 
credits; 

n	 the express promotion and increased readiness for 
the exchange of students and teachers, as well as 
for an exchange of experience with other accred-
ited national and international institutes of higher 
education. The Bachelor’s and Master’s courses of 
study must promote the internationalisation of pro-
fessional studies. They are required to be modular in 
structure, and their assessment must be in line with 
the European Credit Transfer System (ECTS). For 
reasons of international comparability, Bachelor’s 
and Master’s courses of study with a total of 300 
ECTS are recommended. The minimum contents 
for modules must be defined and form teaching 
components which can be meaningfully combined. 
Credits must be directly allocated to each module. 

1.4 Profile creation at institutes 
of higher education

Bachelor’s and a Master’s courses of study are well 
suited to help institutes of higher education develop 
individual profiles through placing special emphasis on 
aspects within the academic and practical training in 
urban planning/spatial planning. This promotes diver-
sity in the professional field of urban planning/spatial 
planning. However, a profile must ensure a compre-
hensive education in the core competences and the 
course of study must have a comparable title. In view of 
the occupational/political position of urban and spatial 
planners and their responsibility within society, to serve 
the common good and to weigh up fairly both private 
and public interests, the criteria set out in this manual 
aim to provide a consistent core for their education. 

2 Educational Objectives

2.1 Orientation in the professional field

Courses of study in urban planning/spatial planning 
generally prepare students for practical or academic 
activities for public or private employers or as self-em-
ployed professionals. Urban planning/spatial planning 
has as its goal the developing and organising of our 
environment with due consideration to all relevant 
public and private issues making it both sustainable for 
the future while meeting the current requirements of 
the population and securing people’s acceptance. This 
acceptance depends not only on the quality of a space 
but also on the quality of the process, and primarily the 
possibilities for participation. 

Urban planning/spatial planning is defined by economic 
and cultural determinants as well as guiding principles. 

The guiding principles consider the current societal, 
economic, ecological and social requirements and are 
mirrored in complex legal regulations. 

Urban planning/spatial planning is a long-term, continu-
ous and process-led activity that covers a wide range of 
scales, ranging from properties and neighbourhoods to 
the supranational level, while urban and regional levels 
continue to be the main areas of activity. Planners work 
in various fields of urban planning (urban development, 
urban design, land-use planning, urban regeneration 
and urban renewal) as well as regional development 
and spatial planning and other fields, as for instance 
environmental planning, technical planning (transport 
and infrastructure), economic promotion, project de-
velopment, project and procedural management, along 
with participation, moderation and mediation in plan-
ning procedures. 

A central goal for defining the objectives for courses of 
study is to set the educational targets within a specific 
professional field, making perhaps special emphasis on 
areas which can be meaningfully integrated into the 
overall spectrum of urban planning/spatial planning. 
The following must be clearly outlined: 
n what targets a courses of study pursues, regarding 

the employability and personal development of stu-
dents,

n where the profile of the course of study sits within 
the field of urban planning/spatial planning,

n what, if anything, distinguishes the profile from 
similar courses of study at other institutes of higher 
education, and 

n whether specific thematic and/or spatial specialisa-
tion is planned (e.g. international focus, emphasis 
on a specific planning scale or specialist subjects). 

2.2  General competence and 
qualification goals

One requirement for sustainable urban planning/spatial 
planning is the collective need for balancing different 
interests in society. Thus planning becomes a tool for 
policies that seek social compatibility and conflict-free 
spatial development. Along with professional knowl-
edge and skills, the required competences in urban 
planning/spatial planning are surveying, assessment, 
communication and weighing up different issues. The 
course of study must qualify and prepare students for 
these tasks. 

The ability to weigh up issues requires comprehensive 
knowledge of the mechanisms of social reality, particu-
larly the skill to apply this knowledge in the framework 
of academic and technical developments, and be able 
to translate it into appropriate planning perspectives in 
the context of economic, ecological, social and cultur-
al parameters. Therefore, the basic methods of urban 
planning/spatial planning comprise:
n	 knowledge-oriented analysis of spatial correlations 

and problems which have both an academic-theo-
retical and cognitive-reflective basis,

n	 conception and design of solutions, requiring ration-
al-constructive, interconnecting and creative skills 
based on academic methodologies, and
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n	 the ability to communicate with diverse range of 
stakeholders across the realm of society and politics. 

Through the process, target-oriented and develop-
ment-oriented relationships between the concept 
elements are produced and adapted to the different 
spatial planning levels.

Students of urban planning/spatial planning must be 
taught to:
n	 grasp complex existing spatial conditions regarding 

ecological, economic, social, architectural and cul-
tural as well as technical matters, analyse and assess 
them according to established professional criteria, 
and evaluate them in view of their development po-
tential;

n	 recognise problems and competing land-use re-
quirements of all stakeholders including inherent 
contradictions, convey them in a comprehensible 
manner appropriate for the target group, apply par-
ticipation and moderation methods in a meaningful 
way and deduce sustainable, strategic solutions;

n	 prepare problem- and target-oriented planning 
decisions and, under consideration of all relevant 
issues, develop creative spatial concepts in an ap-
propriate urban design quality;

n	 recognise interdisciplinary correlations and the limits 
of one’s own professional competence, specifically 
involve other disciplines (e.g. experts) and manage 
problems in a structured, self-directed and cooper-
ative way, in interdisciplinary teams using scientific 
methods;

n	 apply formal and informal procedures for the imple-
mentation and realisation of spatial concepts in a 
confident, structured and coordinated manner;

n	 be open to new tasks and challenges, integrate 
them into the planning practice and to continue 
learning with a view to the ever changing tasks aris-
ing in urban planning/spatial planning. 

The criteria for these competence profiles are subject to 
change and must be developed further to face future 
societal challenges. They must be tailored to match the 
level of qualification (see Section 4 - Bachelor’s and 
Master’s Courses of Study) and the individual profile of 
the courses of study in urban planning/spatial planning.

3 Course Content 

3.1 Skills and abilities

Urban planning/spatial planning has different reference 
levels, which requires an interdisciplinary approach, and 
only after consideration of the linkages between them 
can holistic planning statements be made. This applies 
to the spatial, instrumental, sectoral, methodological 
and procedural levels, among others.

Rapid orientation in a continuously changing profes-
sional field requires a broad, academic, basic education 
as well as a study programme that concentrates on the 
core tasks of spatial planning and urban design. 

The course of study shall provide the knowledge and 
skills that enable students to perform various pro-
fessional tasks applying scientific methodologies. 

Cooperation with other planners and team work as 
well as the convincing presentation of work to external 
agencies should be taught.

Skills that lead to a competent and task-related as-
sessment of the living, working and environmental 
conditions in a given area must be taught. Application 
of appropriate tools for the realisation of plans and pro-
grammes, contribution to the implementation of plans 
and the involvement of relevant concerned persons in 
the planning process and not least, the development of 
spatial planning solutions and design concepts should 
be integral to the course structure. 

3.2 Spatial and instrumental levels of activity

Urban planning/spatial planning comprises a wide spec-
trum of spatial coordination of overall planning, ranging 
from local planning (e.g. urban masterplans, urban 
design concepts, preparatory and binding urban land-
use plans, urban development concepts), regional and 
federal state planning to spatial organisation at nation-
al and international level. The combination of various 
thematic aspects and different planning levels results in 
an extremely wide variety of practical planning activi-
ties. Therefore, one of the main goals of teaching at an 
institute of higher education is to ensure that students 
become acquainted with this complex field of activities. 
This diversity, coupled with the students’ diverse abil-
ities and interests, as well as the requirements of the 
job market, make the setting of different priorities both 
pragmatic and necessary. 

However, the diversity of potential professional fields in 
urban planning/spatial planning provides no basis for 
differentiating between Bachelor’s or Master’s courses 
of study, not even in the subsectors shown. The follow-
ing table on spatial and instrumental levels of activity 
and procedures illustrates the basic orientation of the 
professional fields. They are only roughly classified here 
as they really overlap in myriad ways and are difficult 
to set down specifically. For instance, urban planning is 
clearly anchored in between spatial levels, ranging from 
buildings and groups of buildings to municipalities or 
cities. Spatial planning, in contrast, is concerned with 
larger spatial contexts and spheres of activity. Further-
more, urban planning/spatial planning at the various 
levels is increasingly conceived as integrative, holistic 
work which is complemented by contributions from 
other technical planners.
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Overview:  
Spatial and instrumental levels of activity in professional fields of urban/spatial planning
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Key to abbreviations:  
ESDP – European Spatial Development Programme 
SD – Spatial Development 
StDevPl – State Development Plan 
StDevPro – State Development Programme  
SpPolGl – Spatial policy guidelines
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3.3 Core content of future courses 
of study and criteria 

The following exemplary subjects and groups of 
subjects have an interdisciplinary correlation. The com-
pilation is based on the standards established by the 
Kultusministerkonferenz (Standing Conference of the 
Ministers of Cultural Affairs and Education of the States 
in the Federal Republic of Germany) in the framework 
examination regulations for courses of study in spatial 
planning and architecture leading to a diploma, the 
requirements by the German Oberprüfungsamt (gov-
ernmental office for examinations) as well as guidelines 
for the education of urban planners by the SRL (Associ-
ation of Urban, Regional and Federal Planning) and AL 
NRW (Architects Chamber of North Rhine Westphalia).

For accreditation, a course of study in urban planning/
spatial planning must contain elements of the following 
groups of subjects: 

A) Principles of urban planning/spatial planning, includ-
ing principles of technical subjects

B) Conceptions, procedures and instruments of urban 
planning/spatial planning

C) Methodology and techniques of urban planning/
spatial planning

D) Practice-oriented study projects and design studios 

E) Other specialisation

The following exemplary subjects are fundamental 
requirements. However, they may be modified or sup-
plemented, if this is justified by a course of study’s 
special profile. For each accreditation their emphasis 
and significance must be assessed individually and eval-
uated in view of the defined required skills of future 
graduates. I.e. the institute of higher education must 
define the profile of a course of study and its related 
characteristic skills. The stated subjects do not make up 
a list for a profile of a future course of study which can 
be worked through. 

Note: A) Principles of urban planning/
spatial planning, including 
principles of technical subjects 

n	 History of settlement development, urban planning 
and preservation of historical monuments

n	 Theory of planning

n	 Determinants of spatial development

n	 Economic principles of urban planning/spatial plan-
ning

n	 Housing market and real estate industry

n	 Urban and regional sociology

n	 Ecological principles, open space and landscape

n	 Land use and location structure, infrastructure sys-
tems

n	 Urban realm and townscape, building design

n	 Principles of information and communication tech-
nologies

n	 Principles of law, planning law

n	 Principles of politics and administration

Note: B) Conceptions, procedures 
and instruments of urban 
planning/spatial planning

n	 European spatial development
n	 Principles of spatial planning, federal state planning 

and regional planning
n	 Formal and informal planning instruments and pro-

cedures
n	 Urban development, district, neighbourhood and 

village planning 
n	 Urban design
n	 Land-use planning (preparatory land-use plan, local 

development plan)
n	 Land regulation 
n	 Urban development funding 
n	 Project funding and cost management
n	 Sectoral planning and specialist planning 

Note: C) Methodology and techniques of 
urban planning/spatial planning 

n	 Planning methodology (planning and design)
n	 Plan illustration techniques
n	 Scientific work methods
n	 Planning, mediation and moderation processes
n	 Participation procedures, stakeholder involvement
n	 Techniques for economic and social-science analysis, 

assessment and forecasting
n	 Communication systems for planning
n	 Computer-assisted methods

Note: D) Practice-oriented student 
projects and design studios 

The teaching of interdisciplinarity, where various dif-
ferent professional fields are inherently linked, requires 
a specific form of training which can be achieved in 
study projects. Their relevance to problems, practice, 
processes and action should lend them special meaning 
within the curriculum. They require self-motivated and 
self-directed learning (‘learning by research’) and are 
particularly suited to team work. They offer opportuni-
ties to practice co-operation, co-ordination, role-play, 
conflict resolution, project steering and consensus 
building. Above all, they embrace working on complex 
planning problems with different stakeholders and in-
volved parties at different planning levels. In the course 
of the study projects, scientific methods, analysis, 
baseline studies and urban planning/spatial planning 
concepts are devised. In design studios, skills in spatial 
design are taught and urban development concepts 
conceived. 

Intensive and interdisciplinary project studies provide 
the best approach to test acquired knowledge on real 
planning projects at an early stage, and to learn about 
cooperative, team-based work in an interdisciplinary 
context. This also applies to design studios. Further-
more, this teaching method helps to practise target and 
resource-oriented work and gain communicative skills. 
Study projects and design studios offer many opportu-
nities to cooperate with planning practices. 
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Note: E) Other specialisation

When developing profiles at institutes of higher edu-
cation, courses of study must be given a special focus 
which has a plausible relevance to the core subjects. 
The focus may be either the differentiation of the above 
subjects or the provision of supplementary subjects. 
This could include, for example, landscape architecture, 
regional management or environmental planning. Also 
the spatial context could become a special focus, e.g. 
planning in other countries (EU countries, developing 
countries). 

Specialisation applies to both Bachelor’s and Master’s 
courses of study. 

4 Bachelor’s and Master’s Courses  
of Study

A course of study in urban planning/spatial planning is 
generally structured into an undergraduate Bachelor’s 
and a graduate Master’s course. Due to the complexi-
ty and interdisciplinarity of the professional field these 
qualifications can, as a rule, only be obtained after ten 
semesters (with 300 ECTS). A strong viable study pro-
gramme is the 6 + 4 semester Bachelor’s / Master’s 
system, as this allows sufficient qualification and spe-
cialisation in the Master’s programme. Alternatively, 
an eight-semester Bachelor’s course of study can be 
offered, where the subsequent Master’s course serves a 
short specialisation or postgraduate training. 

The ten-semester Bachelor’s / Master’s course of study 
with 300 credits is a requirement to qualify for ad-
mission to upper-level civil service, an urban planning 
traineeship (Städtebaureferendariat) and doctoral stud-
ies. A Bachelor’s qualification with 180 or 240 credits 
enables admission to the higher administrative service. 

Accreditation attests the agreement with international 
standards (see ECTS Charter, Section 1.2, Appendices 
A, B, C). Bachelor’s and Master’s qualifications can be a 
requirement for membership in a professional institute 
and for carrying the professional title urban planner. 
The professional institutes in each German federal state 
are governed by different regulations regarding this 
matter. The Bachelor’s degree can be a requirement 
to join a professional institute. However, only a course 
of study with 300 credits merits an internationally 
comparable course of study in urban planning/spatial 
planning. 

4.1 Bachelor’s programme

4.1.1 Professional profile

The professional profile of a Bachelor’s degree in urban 
planning/spatial planning gained after six semesters 
(180 credits) qualifies for a supervised post as a plan-
ning assistant in urban development planning and 
land-use planning, regional and spatial planning as well 
as in some fields of environmental planning, and to 
carry out any associated management tasks (e.g. neigh-
bourhood or city management). The areas of activity 
are within the classic planning tasks of public adminis-
tration at city, regional or federal state levels and cover 
the appropriate fields of work in practices, institutions 

and construction and development associations related 
to planning. Self-directed and independent planning 
work is not the educational goal which requires fur-
ther (practical) qualifications. The Bachelor’s degree in 
urban planning/spatial planning meets the admission 
criteria for Master’s courses of study in urban planning/
spatial planning. A Bachelor’s degree gained after eight 
semesters (240 credits) can lead to a qualification that 
enables graduates to perform extensive, self-directed 
work as urban planners or spatial planners. 

4.1.2 Programme structure 

A Bachelor’s programme is an undergraduate course 
of study leading to a first professional qualification. 
In view of changing qualifications and competence 
profiles it aims to teach fundamental professional 
knowledge, methodological competence and key quali-
fications. Students with a Bachelor’s degree are familiar 
with scientific methodology and are capable of apply-
ing methods and knowledge in specific fields of urban 
planning/spatial planning.

The course of study comprises principles in urban plan-
ning/spatial planning, methodical-technical instruments 
and a comprehensive introduction to the complex field 
of activity of urban planning/spatial planning. Fur-
thermore, the Bachelor’s course of study provides an 
overview of the different fields of urban planning/spa-
tial planning and knowledge of the multi-tiered spatial 
planning system as well as technical fundamentals. Ap-
plied professional knowledge and methodological skills 
and an overview of professional correlations are taught 
in addition to the theory of planning and scientific prin-
ciples. 

To enable students to finish their Bachelor’s course of 
study in the allotted time, the content of the cours-
es must be clearly defined. The profile for each study 
programme should be specifically geared towards one 
or several professional fields whilst considering profes-
sional specifics. The Bachelor’s programme should not 
be designed to anticipate areas of specialisation in the 
Master’s programme.

For accreditation, the Bachelor’s courses of study must 
teach practice-oriented professional knowledge and 
methodological skills as well as basic skills in the work 
spectrum of urban planners and spatial planners, in-
cluding the key competences required (e.g. cognitive, 
social competence). Exercises in the form of seminars, 
particularly in relation to mastering modern information 
and planning technologies, are a basic component of 
the training. 

The Bachelor’s thesis is a student project on a relevant 
theme/field of work in urban planning/spatial planning. 
A Bachelor’s degree is a qualification for work in the 
profession, attesting scientifically based, practice-ori-
ented skills. The degree first and foremost qualifies 
students for a Master’s course of study. 

4.1.3 Entrance criteria

The entrance requirements for a Bachelor’s degree 
course are the same as the entrance requirements stip-
ulated by German federal state law. 
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As a rule, Bachelor’s programmes provide the oppor-
tunity for various combinations of studies with great 
freedom to choose, including between different insti-
tutes of higher education. 

The institutes of higher education may carry out apti-
tude assessments and aptitude tests prior to the start 
of a Bachelor’s course of study, in order to verify the 
aptitude of candidates for an academic course of stud-
ies. The relevant regulations reside with the admitting 
institute of higher education. 

4.2 Master’s programme

4.2.1 Professional profile

The professional profile of a Master’s course follow-
ing on from a Bachelor’s course in urban planning/
spatial planning enables a self-directed and self-respon-
sible activity in all fields and levels of work in spatial 
planning. The study programme qualifies students to 
perform the work of an urban planning/spatial planner 
in a self-directed and responsible way, with a scientific 
base and in consideration of design, technical, eco-
nomic, ecological and conceptual aspects. The study 
programme prepares them to perform tasks related to 
administration, research and private sector construc-
tion and development companies as well as planning 
practices. Integrative, sustainable planning approaches 
carry particular weight. Dependant on the duration of 
the Master’s programme these qualifications can be 
obtained with different thematic focusses and areas of 
specialisation. 

Master’s degree courses that provide further education 
in subjects related to urban planning/spatial planning 
generally aim to achieve specific educational objectives 
related to their focus and concept, which may place 
emphasis on, for example, management tasks related 
to spatial planning or other specialist areas. They may 
lead to an educational outcome that does not necessar-
ily meet the requirements of a full study programme in 
urban planning/spatial planning demands but instead 
furnishes the graduate with a particular area of special-
isation. 

4.2.2 Programme structure

The Master’s programme in urban planning/spatial plan-
ning builds on the knowledge of scientific principles, 
methodologies and professional skills obtained in the 
Bachelor’s programme. It focuses on complexities of 
specialist, sectoral and spatial planning and aims to inte-
grate areas of specialisation. The basic skills obtained in 
the Bachelor’s course of study are extended through in 
depth specialisation across all areas of spatial planning 
and development. Furthermore, specialist knowledge, 
competence and skills are taught which furnish gradu-
ates with an ability to work autonomously and take up 
a leading position demanding self responsibility in the 
profession (e.g. upper-level technical administration), sci-
entific work in a responsible position or freelance work 
as an urban planner or spatial planner. 

The Master’s degree must guarantee that 300 credits 
have been achieved. Depending on the duration of the 
preceding Bachelor’s course of study, the institute of 

higher education must offer opportunities to gain the 
300 credits. 

The Master’s programme includes additional options 
and areas of specialisation and it can place a focus on 
practice or research. Additional qualifications and in-
dividual emphasis for mastering all tasks in the field of 
urban planning/spatial planning should be made avail-
able. 

Study projects have special significance in the Mas-
ter’s curriculum. They provide the teaching format for 
cross-disciplinary integrated work on both academic 
and practical problems and a guarantee for the central 
key competences of urban planners or spatial planners 
as ‘generalists’ with individual special skills. 

Master’s courses of study in urban planning/spatial 
planning should enable students to analyse complex 
problems of urban planning/spatial planning, train their 
critical reflection on approaches to solutions and the 
skill for conceptual thinking and action in all areas of 
spatial planning. 

Additionally, Master’s programmes should teach or 
strengthen interdisciplinary, analytical methodical, con-
ceptual-creative, communicative, social and personal 
competences. The key qualifications correspond in a 
significant way to those listed in Section 3.  

The Master’s thesis is an independent academic paper 
which should demonstrate that a graduate is capable 
of applying academic methodologies in a self-directed 
manner, to solve complex problems in the field of ur-
ban planning/spatial planning within a given timeframe. 
The Master’s thesis is a pre-requisite for any further 
 academic qualification (doctoral studies). 

4.2.3 Entrance requirements

A general requirement for admission on a Master’s 
course of studies is a university degree or a qualifica-
tion from a state or state-approved vocational academy 
and, in accordance with the provisions of the admitting 
institute of higher education, additional aptitude cri-
teria, e.g. the grade point average from the previous 
Bachelor’s course of studies and/or the passing of an 
aptitude test. Graduates with a diploma degree can be 
admitted to a Master’s course. 

As a rule, only the ten-semester programme (300 ECTP) 
in urban planning/spatial planning provides an appro-
priate qualification. The Master’s course of study also 
allows various combinations of studies in the field of 
spatial planning. Admission on a Master’s course of 
study in subjects of urban planning/spatial planning 
is, as a rule, open to graduates holding a Bachelor’s 
degree in a related spatial subject (e.g. architecture or 
geography). However, not all combinations lead to a 
full qualification in the sense of the above mentioned 
criteria and to the professional qualification of urban 
planner that will allow admission to a professional insti-
tute. The entrance requirements must ensure that the 
qualification objectives of the institute of higher educa-
tion can be reached. 

Institutes of higher education may carry out aptitude 
assessments and aptitude tests prior to the start of a 
Master’s course of study, in order to verify the aptitude 



9

of candidates for an academic course of studies. The 
relevant regulations reside with the admitting institute 
of higher education. 

4.3 Other study objectives

4.3.1 PhD study courses/postgraduate 
study courses

PhD programmes are subject to accreditation and must 
be assessed as integral parts of other programmes at 
the institute of higher education. Proof of the relevant 
capacities must be provided. 

PhD study courses provide organised academic edu-
cation for PhD students. As a general rule, entrance 
requirements are Master’s degrees in accordance with 
the PhD regulations of each institute of higher edu-
cation. Other entrance requirements are set by the 
institutes of higher education. The duration of PhD 
study is generally four semesters. The objective of 
acquiring in-depth knowledge is a systematic under-
standing of the research discipline and comprehensive 
familiarity with literature connected to the subject. 
The submission of an academic paper is to make an 
individual contribution to research that expands the 
boundaries of knowledge and stands up to national 
and international assessment by specialised academ-
ics. PhD studies deepen the students’ knowledge and 
skills with the objective of encouraging their versatile 
personal development whilst providing qualified and 
focussed training for young academics. 

4.3.2 Post-graduate Master’s courses of study 

Accreditation of post-graduate Master’s courses of 
study is assessed according to the same criteria as those 
that follow on consecutively from a Bachelor’s course.

4.3.3 Part-time courses, part-time 
courses for working students

Part-time courses are study programmes that are 
constituted in curricula, structured by examination reg-
ulations and lead to an academic degree, although not 
in full-time study but characteristically in continuous 
and consistent training and self-directed learning and 
achieving verifiable academic achievements. The edu-
cational contents and learning of competences must 
be equivalent to those taught in the corresponding 
full-time courses, the only difference being the dura-
tion. 

4.3.4 Cooperation models with international 
institutes of higher education

In the case of cooperative courses with international 
institutes of higher education that offer students an 
international degree, the institutes of higher education 
must review compatibility with the above requirements 
and inform students in advance. 

5 Professional Practice
Professional practice, including possible accompanying 
advanced training courses, should not and cannot re-

place the education at an institute of higher education 
or replace or enhance parts thereof. Practical training is 
to provide experience of things that cannot be taught. 
Periods for practical training can be an essential com-
ponent of the curricula, although they do not count as 
part of the duration of studies.

5.1 Work experience placements prior 
to acceptance on a degree course

As a rule, work placements in a planning practice or in 
agencies under supervision of an urban or spatial plan-
ner are recommended prior to starting the course of 
study. Work placements serve to confirm an applicant’s 
chosen field of study as well as providing valuable expe-
rience that will be of use during the course.

5.2 Practical training period 
during the degree course

Practical training within a full-time course of study, 
which is integrated into the course and whose con-
tents is set by the institute of higher education and 
thus is a supervised element of the professional 
practice training, forms part of the workload and is 
rewarded by ECTS credits. This includes practical train-
ing during lecture-free periods, since the students’ 
workload is calculated over the whole academic year 
or semester. 

Institutes of higher education must make the learn-
ing objectives of practical training clear as well as how 
they relate to the curriculum. The contents of the work 
placement must be modularised and agreed with the 
place of work, for instance in a ‘learning agreement’. 
The content and organisation of the practical training 
periods during a course of study must be made known 
to students as well as their place of work and are 
subject to accreditation. Practical training must be rec-
ognised in a formal and comprehensible procedure and 
anchored in the examination regulations.

Equating practical training periods with academic study 
periods – for example in optional mobility semesters 
– is not permitted on urban planning/spatial planning 
courses due to the various qualification objectives. 

5.3 Practical training period after 
graduation from the Bachelor’s 
degree course as an entrance 
requirement for the Master’s course

A preliminary work placement may be an additional 
requirement for admission to a Master’s degree course 
(structural requirements common to all German federal 
states, see Section 2.1). 

Practical training periods completed between Bache-
lor’s and Master’s degree courses do not jeopardise 
the consecutiveness of the Master’s degree course 
(structural requirements common to all German federal 
states, see Section 4.1). 

5.4 Professional experience

The work experience placement that follows a course 
of study is not subject to accreditation, although it has 
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to be considered within the context of a degree course 
programme. In the course of accreditation and with ref-
erence to the relevant curriculum suggestions and tips 
can be given. 

Registration in the list of planners at the architects’ in-
stitute, in accordance with the European Professional 
Recognition Directive, requires proof of two years of 
practical training. 

5.5 Professional development 
and further training

The process of life long learning begins once academic 
study at an institute of higher education is complete. 
Professional practice should not rectify the shortcom-
ings of a course of studies in urban planning/spatial 
planning.

Large sections of professional knowledge cannot be 
taught conclusively on the course of study since it is 
subject to a process of cyclical renewal and must be 
continuously relearned in the course of practice in the 
profession. Lifelong learning is an unchallenged require-
ment in terms of quality assurance. 

It is recommended that institutes of higher education 
conduct appropriate educational programmes in co-or-
dinated curricula. Relevant continuous professional 
development programmes may be offered by the fed-
eral architects’ institutes, organisations and associations 
such as the German Institute of Urban Affairs (Difu), 
Deutsche Akademie für Städtebau und Landesplanung 
(DASL), Academy for Spatial Research and Planning 
(ARL), Association of Town, Regional and State Plan-
ning (SRL), Informationskreis für Raumplanung (IfR) and 
Bund Deutscher Architekten. 

5.6 Excursions

Excursions forge an essential connection to profes-
sional practice and they are a necessary component in 
both the Bachelor’s and the Master’s course of study. 
Depending on their educational content, excursions 
should last one or several days. 

6 Research and Teaching
Research is the culmination of all systematic striving 
for knowledge across all scientific fields. Research in 
urban planning/spatial planning is concerned with the 
entire built environment, its planning, its history and 
its development. Due to the complex characteristics 
of buildings, municipalities, cities, regions and federal 
states as well as the associated and equally complex 
planning processes, research encompasses a large num-
ber of different methodological, scientific and artistic 
approaches. 

To guarantee the quality of teaching in urban planning/
spatial planning and ensure its continuous renewal 
whilst maintaining a close connection to professional 
practice, it is necessary that teaching staff at institutes 
of higher education are involved in research as well as 
practising their profession alongside their teaching. It is 
assumed that activities are related to the subject taught 
by the members of staff at the institute of higher ed-

ucation without leading to neglect of teaching duties. 
The appropriate regulations pertaining to the perfor-
mance of duties is a matter for the German federal 
states.  

7 Staff Structure
Accreditation documentation should give an overview 
of academic teaching staff, which is to include informa-
tion about teaching and also about research projects, 
publications, independent professional work and social 
involvement, e.g. tasks in self-government and honor-
ary appointments. 

The student teacher ratio must be stated as well as the 
number of first semester students, the total number of 
students and the annual number of graduates. 

A description of the faculty’s course management 
structure must be provided along with which commit-
tees, staffed by which members, are entitled to prepare 
and make decisions for the course of study. 

Study projects listed in Section 3.3 are central com-
ponents in the curriculum of urban planning/spatial 
planning and require thorough and transdisciplinary 
supervision by teaching staff, who hold particular di-
dactical skills. Group dynamics and learning processes, 
communicative competence and practical relevance 
are taught and trained here. This unique selling point 
of courses of study in urban planning/spatial planning 
requires that appropriately qualified teaching staff be 
appointed. 

The teaching structure for study projects and urban 
designs involving interdisciplinary work in small groups 
implies a higher teaching load. This is the case as they 
require teaching staff from different disciplines and a 
higher input when working in small groups. Calcula-
tions for the teaching structure and teaching load must 
be stated transparently. 

7.1 Professors

Professors represent their subject in all aspects of re-
search and teaching. They are usually appointed from 
within the profession and, in addition to an excellent 
professional reputation, they must also demonstrate 
particular academic or artistic accomplishments and 
pedagogical competence. To guarantee the quality of 
teaching, the areas of research and professional prac-
tice must be neither neglected nor altogether absent. 

Consideration of real problems encountered in the 
profession is required so that research and teaching 
does not assume an independent existence of theories. 
Courses of study must relate closely to professional 
practice and therefore require large components of pro-
fessional qualification. 

The credentials of higher education teaching staff can 
only be assured in the long term if they spend their 
available time on research, planning and the realisation 
of other projects. 

Qualified teaching staff at institutes of higher educa-
tion are expected to give technical lectures and publish 
academic papers. 
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7.2 Non-professorial teaching staff

Non-professional teaching staff support the implemen-
tation of research and teaching. The qualification for 
a teaching position is several years of post-graduate 
work experience. Since positions are usually offered on 
fixed-term contracts, the faculty should ensure that in 
addition to the statutory basis for further professional 
or academic qualifications, the development of individ-
ual profiles is possible. Funds must be allotted for this 
purpose and not simply provide cover for periods of 
leave. 

7.3 Visiting lecturers and other 
external lecturers

Visiting lecturers and other external lecturers support 
the implementation of research and teaching. Their 
teaching adds a specific focus on issues faced by prac-
titioners. The degree course scheme must identify 
courses taught by external lecturers and courses taught 
in cooperation with visiting lecturers and interdiscipli-
nary events (cross-disciplinary or inter-faculty). 

8 Infrastructure
Information on the infrastructure at the institute of 
higher education contains chiefly data suitable for the 
assessment of the quality of teaching and research. 

8.1 Usable areas

The documentation for accreditation must include 
schedules of all usable spaces at the institute of higher 
education, the teaching areas (lecture theatres, sem-
inar rooms, project rooms, design workspaces and 
technical workspaces, departmental offices, central ad-
ministration, student representatives) as well as creative 
workspaces (self-designed rooms). The schedule must 
be readable in conjunction with the average number of 
students. The ratio of usable areas (workspaces, seats) 
and student numbers must correspond to the study 
course profile (e.g. proportion of project work).

8.2 Students’ workspaces 

The spaces in this category must be listed, including the 
ratio of conventional workspaces/drawing boards and 
CAD workstations to the number of students. Both the 
available workspaces and their technical specification 
must be listed. A productive working environment re-
quires technical equipment including a projector, white 
boards, pin boards, sufficient power connections and 
availability of rapid internet access. Equally important is 
the way in which access to project rooms, design work-
spaces and other workspaces and their opening times 
are organised. Project rooms and design workspaces 
are rooms in which exercises are carried out or students 
work in a self-directed manner. 24/7 access to these 
spaces should be possible for at least some of the time. 

8.3 Workshops

The size of the available areas must be listed and de-
scribed in detail. Workshops are work areas that are 
specifically furnished with modern technical equipment, 

e.g. for model making and model simulations, PC and 
Mac pools, print and layout, film and photography labs. 
The possibility of using off-campus equipment should 
be assessed. The list of workshops must distinguish 
between areas that belong to a particular teaching de-
partment and areas that are accessible to all students 
for self-directed course work. The terms of use for 
these must also be stated. 

8.4 Library

A statement about whether the library is a general 
higher education library, where it is situated in relation 
to the educational facilities and whether an additional 
specialised library is available must be included. Infor-
mation on its storage space for books, number and 
up-to-dateness of books and international journals, 
number of study spaces and type of catalogue must be 
publicised. 

8.5 Research laboratories

Spaces used for a specific discipline’s research activities 
or spaces available for interdisciplinary work must be 
listed together with information on the research pro-
jects conducted in them. 

8.6 Spaces for communication 
and presentation

Communication spaces include all areas that are avail-
able to all teaching staff and students and are adopted 
for use by them. Presentation spaces are primarily 
exhibition spaces for the display of course work and 
degree projects. The availability of communication and 
presentation spaces depends on the course profile and 
mirrors networking and creativity as well as teaching 
founded on communication and interdisciplinarity. 
Information on the availability of such areas must be 
provided. 

9 Finances /Third-party Funding 
The budget for a research department and/or teaching 
unit (faculty, department or similar) must be divided 
into allocations for staff (professors, research staff, oth-
er permanent staff such as secretaries, technical staff 
etc.). Available physical resources, financial resources 
and freely available staff resources must be listed (e.g. 
teacher appointments, student research assistants etc.).

Evidence that the didactic and spatial targets can be 
met by the current budget must be provided. The 
amount of third-party funding transactions by the insti-
tute of higher education’s finance department is to be 
noted with reference to the relevant research projects. 
Other third-party funding which is managed in the 
research department or teaching unit (faculty, depart-
ment or similar) can be listed additionally. 

10 Quality Assurance
The institute of higher education or faculty should have 
a concept and concomitant procedure for assuring 
the quality and standards of its study programme and 
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degrees. In order to achieve this it should develop a 
strategy for its continuous quality development as well 
as for the implementation of this strategy. The strate-
gy, concept and procedure should have a formal status 
and be accessible to the institute of higher education’s 
public. The tools and procedures for quality assurance 
employed by a faculty must be reviewed in terms of 
their relevance to the course of study in urban plan-
ning/spatial planning. This applies in particular to the 
adoption of inter-faculty quality assurance systems. 

Additionally to providing evidence of the minimum 
criteria for the quality of academic achievements as a 
requirement for accreditation, ASAP also asks for the 
formulation of evaluation criteria. Strengths and weak-
nesses in the teaching concept should be identified and 
recommendations made for improving the quality. For 
this purpose the institutes of higher educations should 
hold ready examples of students’ work. The institute of 
higher education’s self-report must also include type, 
frequency and assessment procedures for students’ 
evaluation as a means for developing their training. 

10.1 Measures for continuous 
quality assurance

In between the accreditation reviews continuous quality 
assurance measures must be carried out and proof pro-
vided of this. Measures include: 
n	 The result of the first accreditation or the re-accredi-

tation must be reviewed and implemented.
n	 Annual teaching evaluation and end of semester 

talks, plus any consequences arising from them.
n	 Measures to ensure the continuous quality assess-

ment must be taken, e.g. by setting up a committee 
or an expert panel which discusses the results of 
teaching, practical relevance and development of 
the course of study on a regular basis. 

n	 Regular representative questioning of graduates, 
their documentation and evaluation. 

n	 Internal discussion at the institute of higher educa-
tion about further profile-creation for the course of 
study and its equipment and spatial capacity. 

10.2 Interaction with the 
profession and society

The important starting points are:
n	 A brief description of the institute of higher educa-

tion, including information on its national, regional 
and urban context, if this has a bearing on the es-
tablishment’s educational profile.

n	 A brief description of the course’s history and its 
 development into a tiered course.

n	 Theoretical academic and pedagogical approaches 
to the course, its tasks and aspirations.

n	 Information on the students’ background and envi-
ronment, insofar as it affects the course’s aims. 

n	 A self-assessment by the institute of higher edu-
cation as regards its education policies, actual or 
necessary adjustments to equipment resources and 
a critical review of the objectives set for individual 
subject areas as well as the overall course of study.

n	 Information regarding contact with graduates and 

their feedback on the success of their course of 
study. 

n	 Past evaluations must be listed and differentiate be-
tween external and internal evaluations. 

10.3 Interdisciplinarity

Interdisciplinarity plays a significant part in the work 
of urban planners and spatial planners. This is why it 
forms a requirement of research and teaching. Projects 
that involve the cooperation of various disciplines form 
a wide and important area of work. Explicit evidence 
is required of the ways in which the curriculum reflects 
interdisciplinarity. Both teaching imports and teaching 
exports, which break the boundaries of the respective 
disciplines and departments, should also be listed. 

10.4 Course credits

The mandatory credits must be listed. This requires a 
full description of the academic programme, curriculum 
and timetable, annotated lecture schedules, examina-
tion regulations, details of design projects and their 
types of organisation. 

Additionally, the extent in which the catalogue of crite-
ria (see Section 3 - Course Content) is adhered to, and 
the reasons there are for any deviations. 

For accreditation of a certain course of study the asses-
sors should be given a cross-section of course credits. 
This may include semester work, study projects, Bach-
elor’s and Master’s theses, excursions, examination 
questions and examination papers, design assignments 
and design proposals, research projects. 

10.5 Publications/Presentations

The institute of higher education’s departments must 
provide a descriptive report of their published papers. 
This should also include any publications issued by the 
department. 

All relevant public or internal exhibitions at the institute 
of higher education must be listed. 
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